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This Behaviour as Communication Policy works in conjunction with the school’s Child-on-Child Abuse Policy 2022-2023, 
Exclusions and Suspensions Policy 2022-2023 and the Child Protection and Safeguarding Policy 2022-2023. This policy 
should be read alongside the following: 

• Behaviour in Schools 2022 

• Revised Behaviour in Schools Guidance and Suspension and Permanent Exclusion Guidance 

• Keeping Children Safe in Education 2022 

• Searching, Screening and Confiscation Advice for Schools July 2022 

• Department of Education Teacher Standards (Section 7) 
 
Aims 
The aims of this policy are to: 

• Ensure that all children and young people at Severndale Academy are treated with dignity and respect. 

• Establish a consistent approach to understanding, and engaging with, behaviour as communication. 

• Develop an understanding of the impact of trauma on behaviour. 

• Ensure a consistent and positive approach to the management of the behaviour by supporting children and 
young people to self-manage their behaviour and develop positive engagement in learning 

• Safeguard children and young people by ensuring everyone is aware of and reporting concerns regarding 
changes in a pupil’s behaviour, and/or being aware that behaviours of concern or unusual behaviour can be a 
sign of an underlying safeguarding concern. 

• Summarise the roles and responsibilities of different people in the school community. 

• Ensure that all staff work within the legal framework and understand their duty of care. 

• Ensure that staff understand and support pupils in a non-confrontational, calm and proactive way manner. 
 
Rationale for New ‘Behaviour as Communication’ Policy and Link to ‘Academy Development Plan 2022-2023’ (ADP) 
 
The purpose of our Academy Development Plan (ADP) is to identify and improve areas for development, drive the 
Academy forwards and supports the Learning Community Trust’s overall strategy, aims and operational plan. ADP 
documents are driven by the findings of the fluid self-evaluation systems of the academy and are reactive to respond 
to the changing needs of the academic year. The sections within the ADP are broadly linked to the Ofsted areas to 
ensure that developments are focused and in line with key criteria. The plans are reviewed half termly by school 
leadership, the Local Governing Body and the Learning Community Trust Leadership. 
 
Within the ‘Behaviour and Attitudes’ section of our ADP, the following key areas for development link to the creation 
of this new ‘Behaviour as Communication’ policy. The ADP also sets out the following actions to develop these specific 
areas into strengths. 
 

Key Area for Development in 
Academy Development Plan 2022-

2023 (ADP): 
Actions to develop area into a strength: 

‘Behaviour as communication’ is 
consistently understood within the 
Academy by all staff. 

• Behaviour policy reviewed and amended to become ‘Behaviour as 
Communication’ policy. 

• Support children and young people to identify, name and label 
emotions. 

• Help children and young people understand how their thoughts, 
emotions, and physical feelings can influence their behaviours. 

• Support children and young people to experience strong emotions 
and process these (for example, negative emotions and sitting with 
them from start to finish and feel safe and secure to do so). 

• Adults will scaffold language to support understanding thoughts and 
emotions; for example, naming using a broad spectrum of vocabulary 
or take a strategic response for Pre-Formal pathway or complex 
children and young people (for example, contingent touch, rocking, 
sitting in silence and being present and not rushing). 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1101597/Behaviour_in_schools_guidance_sept_22.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1090090/Government_response_to_Behaviour_guidance_and_Exclusions_guidance_consultation_July_2022.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1101454/Keeping_children_safe_in_education_2022.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1091132/Searching__Screening_and_Confiscation_guidance_July_2022.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/665522/Teachers_standard_information.pdf
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• Department meetings to have weekly ‘behaviour as communication’ 
agenda items. 

Develop understanding of the 
impact of trauma on behaviour and 
develop a Trauma-Informed culture 
at Severndale. 

• Link with the Trauma-Informed network within Shropshire. 

• Plan training dates for all staff to access Trauma-Informed training. 

• Review and amend behaviour policy to include Trauma-Informed 
actions. 

• Review behaviour support plans to become more Trauma-Informed 
focused. 

• Behaviour team to access higher level Trauma-Informed training and 
become coaches. 

 

Roles and Responsibilities 
 
All Staff 
At Severndale Academy, all staff: 

• Model positive behaviour and social interaction to promote healthy and positive relationships, which in turn 
allows greater engagement in learning. 

• Use positive language, explaining to the child or young person what they would like them to do rather than 
being negative and saying what not to do. Other strategies used by staff include being mindful of body 
language and giving learners a limited choice, so they do not become overwhelmed. 

• Are solution focused and will always find positive ways to support our children and young people to achieve 
their best. 

• Will try to understand the communication or motivation behind a behaviour and to try to interpret the 
behaviour from the child or young person’s point of view. 

• Are aware of their safeguarding responsibilities, as set out in statutory guidance Part One of ‘Keeping 
Children Safe in Education’ (KCSiE 2022). 

 
Teachers 

• Manage behaviour effectively to ensure a good and safe learning environment (Teacher Standards). 

• Support children and young people effectively, using approaches which are appropriate to individual pupil’s 
needs in order to involve and motivate them (Teacher Standards). 

• Communicate behaviour of concern incidents to parents or carers and record on CPOMS. 
 
Department Leads (Assistant Principals and Department Coordinators) 
At Severndale Academy, Department Leads will: 

• Read all behaviour of concern incidents reported on CPOMS for their department, check that 
communication with parents and carers has taken place, and follow-up incidents with relevant actions. 

• Provide department updates which include linked behaviour and safeguarding incidents at the weekly 
Designated Safeguarding Lead (DSL) Group Supervision meeting. 

• Liaise with the Behaviour, Pastoral and Wellbeing Lead to explore intervention support for children and 
young people which is dynamic, appropriate and strategy-based for life long efficacy. 

• Identify when referrals to external agencies is required (for example, BeeU). 
 

Daniel Ryng 
Department 

Coordinator for 
EYFS 

Ceri Cusack 
Assistant Principal 
for the Pre-Formal 

Department 

 

Amy 
Schofield 

Assistant Principal 
for the Semi-Formal 

Department 

Lorna Matley 
Assistant Principal 

for the Formal 
Department 
(including 

‘Severndale at 
Mary Webb’) 

Liz Harrison 
Assistant Principal 

for 14-25 (Sixth 
Form and Futures) 
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Behaviour, Pastoral and Wellbeing Lead (Kara Crossland) 
At Severndale Academy, the Behaviour, Pastoral & Wellbeing Lead will: 

 
 

 

• Ensure that the ‘Behaviour for Communication’ policy is consistently applied throughout 
the Academy. 

• Manage a system of recording whole school behaviour on CPOMS and ensuring 
consistency in reporting across the Academy. 

• Interpret and analyse behaviour data recorded on CPOMS and provide weekly summary 
reports to the Senior Leadership Team. 

• Oversee and coordinate the Academy’s delivery of Team Teach. 

• Assess the behavioural, pastoral and wellbeing needs of pupils using a range of strategies 
to determine those in need of specific help. 

• Lead and implement intervention work in relation to behaviour, pastoral and wellbeing in 
conjunction with the Vice Principal for Safeguarding, Personal Development and 
Wellbeing and deploy the team of Positive Behaviour Support/Pastoral Teaching 
Assistants (The SHINE Team) as appropriate. 

• Quality assure individual Positive Behaviour Support (PBS) plans.  

• Work closely with the Vice Principal for Safeguarding, Personal Development and 
Wellbeing, wider Senior Leadership Team, and other staff to ensure high standards of 
behaviour, pastoral and wellbeing provision throughout the Academy. 

• Line manage the Positive Behaviour Support Teaching Assistants and Pastoral Teaching 
Assistant (The SHINE Team). 

• Alongside the Vice Principal for Safeguarding, Personal Development and Wellbeing, 
implement and oversee all personalised behaviour, pastoral and wellbeing arrangements 
for pupils as appropriate. 

 
Vice Principal for Safeguarding, Personal Development and Wellbeing (Michelle Hill) 
 

 • Create, and then update, the Academy’s ‘Behaviour as Communication’ policy 

• Promote a Trauma-Informed culture. 

• Interpret and analyse behaviour data recorded on CPOMS and provide half-termly 
summary reports to the Local Governing Body. 

• Oversee and monitor the quality of all intervention work in relation to pupils’ behaviour, 
pastoral and wellbeing.  

• Link with the Trauma-Informed network within Shropshire. 

• Ensure high standards of behaviour, pastoral and wellbeing provision throughout the 
Academy 

• Organise relevant professional development (including induction, checks-ins with staff 
and refreshers) 

• Quality Assure all behaviour for communication related work. 

 
Principal (Brian Thomas) 
 

 
 
 

 

• Have due regard of advice and related legal duties of headteachers Behaviour in Schools 
2022. “Well-managed schools create cultures where pupils and staff flourish in safety and 
dignity. It is particularly important that headteachers lead the creation and 
reinforcement of this culture, ensuring it permeates through every aspect of school life.” 

• Headteachers should have regard to the Mental Health and Behaviour in Schools 
guidance and must have regard to the Special Educational Needs and Disability 0-25 
years Code of Practice so that appropriate support can be provided to pupils who have 
additional needs. 

• Headteachers at all maintained schools (including special schools), pupil referral units, 
academy schools and alternative provision academies in England must have regard to 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1101597/Behaviour_in_schools_guidance_sept_22.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1101597/Behaviour_in_schools_guidance_sept_22.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1069687/Mental_health_and_behaviour_in_schools.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf
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the Suspension and Permanent Exclusion guidance when considering either of these 
sanctions. 

 

 

Introducing the Concept of ‘Behaviour as Communication’ 
Behaviour has meaning. Children and young people communicate through their behaviour, especially those who 
have not a preferred method of communication to tell the adult what the problem is. Everybody, whether young or 
old has times when they are upset, angry, worried, confused or hurt. Strong emotions can be tough to understand, 
express and manage, particularly for children and young people who may not have the language or ability to 
communicate through a unifying communication model what they are experiencing. When a young person’s 
behaviour becomes concerning, it may be that they are experiencing a strong, overwhelming emotion that is hard 
for them to manage. Behaviour serves a purpose and is useful in some way even if there are unintended or negative 
consequences. For example, if a young person is feeling anxious, they may become verbally or physically aggressive. 
Whilst verbal and physical aggression is not a helpful or appropriate response, it is a way of communicating and 
expressing how the young person is feeling. Therefore, behaviour can be considered as communication. 
 
We recognise that all behaviour is a form of communication. Children and young people always have a reason why 
they behave the way they do. Our responsibility is to listen, observe, process and use our professional expertise and 
wider network to try to understand their needs and difficulties and then help the child to overcome them over time. 
Children and young people respond to strong and overwhelming emotions impulsively and reactively in the moment 
and without thought or consideration of the consequences. This is why our children and young people at Severndale 
Academy can behave in extreme or concerning ways from time to time. 
 
Experiencing different emotions at a time that are strong and overwhelming is very confusing for a child young 
person and may lead to unpredictable or changeable behaviour. The factors that influence how a child or young 
person may behave include: 

• Pressure and expectations (both real or perceived) or demands (especially being asked to do something 
they don’t want or feel able to do) 

• Hormone fluctuations and developmental changes (going from a baby to infant to child to teenager) 

• Pain or feeling unwell (physically or emotionally) 

• Unpredictability, uncertainty, or change 

• Strong emotional states (especially fear, anger or sadness) 

• Interactions with others (such as friends, family, teachers or even strangers) 

• Significant life events (such as bereavement/ loss, bullying, illness/ accident/ injury, trauma) 

 

What is a ‘Trauma-Informed Approach’? 
A trauma-informed approach is underpinned by relationships. It is vital that all staff are mindful of the trauma that 
some children may have experienced. Through positive relationships we can support children to understand and 
manage their emotions. By operating with a trauma-informed approach in our interactions with pupils, we can build 
resilience, help to repair trauma, and develop relationships. 
 
‘’The ability to form meaningful relationships is fundamental to mental health and happiness. It’s the quality of 
contact we have with other people that is arguably the most important determining factor in our quality of life. We 
can only truly develop ourselves through relationships with others’’ (Trauma Informed Schools UK, TISUK 2019) 
 
Adverse Childhood Experiences (ACEs) refer to some of the most intensive and frequently occurring sources of 
stress that children may suffer early in life. Such experiences include loss, multiple types of abuse; neglect; 
witnessing or being part of violence; other kinds of serious household dysfunction such as alcohol and substance 
abuse. (World Health Organisation 2022).  
 
Evidence shows that safe, stable, nurturing child-adult relationships and environments help children to develop 
strong cognitive and emotional skills and resilience. Encouraging such relationships can help to minimise the impact 
of trauma even in difficult circumstances and reduce impact immediately and in later life. 
 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1101498/Suspension_and_Permanent_Exclusion_from_maintained_schools__academies_and_pupil_referral_units_in_England__including_pupil_movement.pdf
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An ACE risk score is rated out of 10, through a series of questions asking individuals if anything adverse happened 
to them whilst under the age of 18. This includes emotional abuse, physical abuse, parental separation or divorce, 
living with someone who misused alcohol and/or used street drugs and a household member being depressed or 
mentally ill. The diagram below shows the increased risk of harms for those with four plus ACEs. 
 

 
 
Trauma Informed Approach (TIA) and Adverse Childhood Experiences (ACEs) in Shropshire 
 
Michelle Hill (Vice Principal for Safeguarding, Personal Development & Wellbeing) attends monthly meetings for 
Shropshire Council’s ‘Trauma informed Steering Group’ which is multi-agency and chaired by Councillor Kirstie Hurst-
Knight (Portfolio holder for Children and Education).  
 
To make a positive difference to the lives of children, families and individuals affected by Trauma and ACEs, aims of 
the work of the Trauma Informed Steering Group in Shropshire (led by Shropshire Council) are: 

• The creation of a Trauma Informed Workforce across the whole system (including schools), using a tiered core 
training offer which is consistent, understood and will be used in practice 

• Robust Programme coordination and management (Led by Trauma Informed Programme Manager) to ensure 
systemic change in the approach to trauma, and changing the question from ‘What’s wrong with you?’, to 
‘What happened to you?’ Services include (but are not limited to): health - primary and acute care, education 
– schools, colleges and related services, social care – children and adults and the criminal justice system – 
Police, Courts, prisons, magistrates etc. 

• Evidence of commitment, implementation and embedding of trauma informed practice in their settings and 
practice will be used. 

• Raise awareness in communities about the effect of trauma, to help reduce stigma, create a culture of 
understanding and to aid prevention and recovery. 

 

Behaviour As Communication 
All behaviour, both positive and negative, is a form of communication. Attempting to understand this 
communication is essential if we are to meet the needs of all learners at Severndale Academy. 

 

What is this behaviour telling me? 
All behaviour is communication is a key message for our school community – staff and parents and carers included. 
When presented with a clear behavioural response, we should take a step back, depersonalise it and ask, “What is 
this behaviour telling me?” Confusion and concern are to be expected and can subsequently lead to anxiety and 
related behaviours. We need to recognise this and talk about it.    

 

Connect and Redirect 
Re-establishing relationships and routines may be tricky. When children and young people express big emotions, 
we need to listen first, and then repeat back how they are feeling using empathetic communication. This will help 
them to feel heard and become calmer; for example, “You're sad. You're ok.” Our response may include a contingent 
touch. Some children and young people may need periodic reassurance throughout their strong emotion to soothe 
and help regulate. 
 
Once calm, we can then redirect them to reflect and problem solve: 'Connect and Redirect' (Siegel & Bryson, 2012). 
We can support children and young people to express these feelings in different ways. This notion is further 
extended by the PACE framework below. 
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Playfulness, Acceptance, Curiosity and Empathy (PACE) 
We all communicate something through our behaviour during every moment in every day, even if we are not aware 
of it.  Dan Hughes' PACE (2012) gives us a framework to think about how we interact and communicate with children 
and young people. PACE allows adults to support children to further develop their self-awareness, emotional 
intelligence, and resilience. Over time, and with practice, children and young people will gain tools to better 
understand and regulate their emotions. 
 

Playfulness Use humour and jokes to deflect, de-escalate and redirect situations. Funny repetitive games at 
the start of each session can help to regulate a group and create a sense of predictability. 

• Body language: cheeky grin! wide open mouth! sitting forward in surprise! 

• Verbal language: "Hey!", "Gotcha!", giggling, varying tone of voice 

Acceptance Be non-judgemental, accept people from where they are at. Again, naming what you see can help. 
‘I can see you are looking worried’, ‘It must be hard not being at home today’. 

• Body language: arms open, feet firmly on the floor, taking a step back with surrender arms. 
Reduce demand on a child or young person by positioning yourself side-by-side and 
minimise eye contact. Get down to the child or young person’s level and ‘be present’. 

• Verbal language: "Help me to understand...", "I've just realised...", "Let me see if I have 
this right..." Give control back to a child or young person by saying, “Can I sit here?” 

Curiosity Don’t assume! Ask when you are not sure and if they seem unsure you could ‘wonder aloud’ and 
see if this elicits a response/ thought, “I think you are feeling a bit scared?” 

• Body language: arms open, feet firmly on the floor (not crossed), leaning in, a gaze that 
really shows listening 

• Verbal language: "I'm wondering...", "What if...", "You don't think...?", "I can see that..." 

Empathy Different from sympathy. Do not say that you know how they feel. Step into the child or young 
person’s shoes. Ask them what is going on. Let them share their thoughts, feelings, and 
experiences. Be there for them. 

• Body language: interested and alert posture, tears in eyes (if authentic), face expressive 
of emotion mirroring young person's experience. 

• Verbal language: "I imagine that was...", "No wonder...", "I never realised..." 

Stop 

 

The Three Rs – Regulate, Relate, then Reason: Reaching the Learning Brain 
Dr Bruce Perry, a pioneering neuroscientist in the field of trauma, has shown us that to help a vulnerable child to 
learn, think and reflect, we need to intervene in a simple sequence. When people have experienced trauma, 
bereavement, loss and change they require opportunities and support to help them regulate. Heading straight for 
the 'reasoning' part of the brain with an expectation of learning, will not work so well if a child or young person is 
dysregulated and disconnected from others. Bruce Perry’s ‘Regulate, Relate, then, Reason’ sequence suggests we 
need to firstly activate the lower part of the brain with relevant activities (for example, rhythmic exercises, 
breathing, music). When the child or young person feels safer and more able to relate to others we can then think 
about learning (reasoning). 
 
In this YouTube video, Dr Bruce Perry’s ‘Regulate-Relate-Reason neurosequential sequence’ is explained. 
 

Reason: How?  
Teach them the language of 
emotions, strategies for regulating 
them, use story to explore 
emotions and remind them of their 
safe places and safe people 

Relate: How?  
Develop a calm, sensitive dialogue, 
acknowledging how they feel and 

https://www.youtube.com/watch?v=LNuxy7FxEVk
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how that is hard for them. “Wow, 
you must  
have felt really angry then. That 
must have been hard for you…” 

Regulate: How?  
Soothing but limited language, a 
safe space to go, stepping back and 
allowing them time to process. 
Don’t add to the feelings by 
shouting or ‘adding fuel to the fire’. 

 
‘Brainstem Calmers’ from Beacon House provides a range of ideas to help calm children from high-anxiety states 
through rhythmic, repetitive activities. 
 

Hand Model of the Brain 
Dr Daniel Siegel’s ‘Hand Model of the Brain’ allows us to picture our brain structure and understand why it’s 
difficult to control our reactions when we’re overwhelmed with strong emotions, especially stress. Due to 
developmental factors, children and young people are more susceptible to stress. The hand model of the brain 
helps them imagine what’s happening inside their brain when they get upset so that they can identify and deal 
with negative emotions more effectively. 

 
 
In this 5-minute YouTube video, Dr Daniel Siegel’s ‘Hand Model of the Brain’ is explained. A longer, more detailed 
video explanation can be watched here. 
 
All staff should complete ‘Flipping Lids and Name it to Tame it’ training in ‘Appendix One’. 

 
Representations like Dr Bruce Perry’s ‘Three Rs’ and Dr Dan Siegel’s ‘Hand Brain Model’ help to raise awareness of 
the way that the brain reacts in traumatic situations and how we can tune in to this to make a difference in the long 
term. 
 

Teaching the Language of Emotions and Strategies for Regulating These 

https://beaconhouse.org.uk/wp-content/uploads/2019/09/Brainstem-Calmer-Activities.pdf
https://beaconhouse.org.uk/?section=welcome-to-beacon-house
https://www.youtube.com/watch?v=qFTljLo1bK8
https://www.youtube.com/watch?v=f-m2YcdMdFw
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There are a variety of strategies for helping children and young people to identify their triggers and warnings 
signs to come up with some practical strategies for regulating. These strategies are implemented and rehearsed 
during times of regulation so they can be supported to be implemented when dysregulated, moving to initiation 
by a child or young person.  
 
The Incredible 5-Point Scale (Kari Dunn Buron and Mitzi Curtis) 

 The Incredible 5-Point Scale is used to assist children and young people in becoming aware 
of their emotions, such as anger, and the stage or level of the emotion. Using the scale, a 
pupil can rate their emotions. Possible areas of focus may include anger, worry, anxiety, etc. 
This then allows the pupil to (a) provide information to an adult about how they are feeling, 
(b) become more effective in managing their thinking process, and (c) implement the desired 
behaviour as a proactive approach. Giving a number instead of trying to describe or name an 
emotion can help children and young people think efficiently in order to make good decisions 
in a variety of situations. 

 
Zones of Regulation 
Zones of Regulation is a framework and curriculum for teaching children and 
young people strategies for emotional and sensory self-management. Rooted in 
Cognitive Behaviour Therapy, the Zones approach uses four colours to help 
students identify how they are feeling in the moment given their emotions and 
levels of alertness as well as guide them to strategies to support regulation.  
 
Emotion Coaching 
Emotion Coaching is based on the principle that nurturing and emotionally supportive relationships provide 
optimal contexts for the promotion of children's outcomes and resilience.   Emotion Coaching enables children 
and young people to manage their own behaviour through helping them to understand the different emotions 
they experience, why they occur, and how to handle them. It enables us to potentially diffuse and de-escalate 
situations by activating changes in the child’s neurological system and allowing the child to calm down, 
physiologically and psychologically. 
 
What is important to communicate, regardless of the strategy used, is the fact that everyone – children, young 
people and adults alike – find themselves in a state of dysregulation at various points. 

Stop 

 
Positive Behaviour Support 
 
Here is an animation from BILD introducing the concept of Positive Behaviour Support (PBS). 
 

 
 
Positive Behaviour Support is: 

https://www.youtube.com/watch?v=epjud2Of610
https://www.youtube.com/watch?v=epjud2Of610
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• Person centred framework for providing support to young people with additional support needs such as 
learning disability, autism or those with behavioural challenges 

• Values led 

• Improves quality of life 

• Works to understand a young person’s behaviour and needs 

• Makes the system work for the young person. 
 

Behaviours of Concern 
 
The term ‘Behaviour of Concern’ is used to refer to behaviours which may be shown by children or young people 
with a Special Educational Need and / or Disability (SEND). Such behaviours include aggression (e.g., hitting, kicking, 
biting), destruction (e.g., ripping clothes, breaking windows, throwing objects), self-injury (e.g., head banging, self-
biting, skin picking), outbursts and many other behaviours (e.g., running off, screaming, eating inedible objects, 
getting 'stuck' in repetitive movements).  Behaviours of concern can put the safety of the child or young person or 
others at risk or can have a significant impact on the child’s or young person’s quality of life. 
 
Identifying the Reasons for Behaviours of Concern 
All behaviour happens for a reason and understanding why a child or young person might display behaviour that 
challenges is vital. Some children or young people with a Special Educational Need and / or Disability (SEND) are 
unable to talk or have very limited verbal communication skills. As they cannot express their needs verbally, they 
must use other ways to get their needs and wants understood and met, and so challenging behaviour may continue. 
The needs that the person wants to have met are reasonable (e.g., wanting a drink or wanting to stop an activity 
that they don’t like). It is simply the way that they are communicating the need that is problematic. 
 
When behaviours of concern happen, it may seem as though there is no obvious reason. However, there will always 
be a reason why the behaviour has happened. The behaviour displayed may appear pointless, annoying, or 
distressing to the observer. However, for the child or young person, the behaviour may serve the function of helping  
them cope with unpleasant negative feelings such as boredom or anxiety. Although a behaviour of concern may 
appear negative to us, the behaviour may serve as a positive coping strategy for the individual: if you can’t cope 
with someone sitting too close, biting them will make them move away! 
 
Whatever the function of the behaviour is, there will be certain times and specific situations when you can predict 
that a child or young person may be more likely to display a behaviour of concern. Understanding ‘triggers’ to 
behaviour for the child or young person you support can help you to avoid certain situations or put things in place 
which could help to prevent a behaviour of concern. 
 
Behaviours of concern can happen very quickly (or with signals that are hard to spot). Behaviour develops in stages 
and the ‘arousal curve’ diagram below shows these: 
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Complex Behaviours of Concern 
 
Across Severndale Academy, we are currently focusing on two specific behaviours of concern. 
 
Masturbation (Genital Touch) 
 
Sexual feelings and interests are a typical part of human development. At Severndale Academy, we believe that 
children and young people have the right to fulfil their sexual needs regardless of their learning needs or 
developmental differences. There are many reasons why children and young people masturbate – not all of which 
are sexually motivated. Masturbation can have several different motivations, including sensory stimulation, the 
need for comfort, routine/repetitive behaviour, the reactions of others, curiosity, or natural impulse. 
 
If you identify a child or young person masturbating or touching themselves inappropriately, you should distract 
them with something unrelated like a song, Lego or a kinetic toy, for example. In the event that they do not stop, 
you must clearly and firmly instruct them to stop as the classroom is not a private place and this is a private act. You 
should under no circumstances direct the young person to the toilet to carry out masturbation as it is illegal to do 
so in public toilets (which the school toilets are). If they continue, remove the rest of the class, yourself and 
additional adults to an alternative space in order to make the room private, whilst ensuring the young person is 
safe. Afterwards, when appropriate, reiterate the rules regarding genital touch and involve the parents so there is 
a consistent message both at school and at home. Document the strategy on the young person’s EHCP if they have 
done this before or are likely to do it again.  
 
Biting 
 
Biting is a behaviour that can occur in any school setting. Biting happens for different reasons, with different children 
and under different circumstances. Biting is part of some children’s development and can be triggered when they 
do not yet have the words to communicate their anxiety, frustration or need. Due to the potentially serious medical  
implications of a bite we have strategies in place that limit opportunities for this to happen.  
 
Reporting protocol for bites and actions: 

• Record the incident on CPOMS. Include any known or suspected triggers to the bite occurring. 

• Record who was bitten, a description of any wound and very importantly whether the bite broke the skin. 

• Record who gave First Aid and what advice was given. If the skin was broken, medical treatment must be 
sought the same day. We recommend going to straight to A&E or attending a same day appointment with 
the GP. The same advice applies for children, young people and adults.  

• On CPOMS, select ‘Description of Behaviour’ and the sub-category ‘Biting’. 

• If a pupil has been bitten, link that pupil to the incident recording on CPOMS. 

• Any biting incident also needs to be reported on Parago. 

• Communication with parents or carers must be made the same day via telephone or face-to-face 
conversation. 

• Department Deputy DSLs will check every bite recording on CPOMS to check that the recording is complete, 
and all the appropriate action has been taken. 

• Sarah Downes (Assistant Business Manager) will follow up all bites to ensure the correct First Aid procedure 
has been followed. 

 
Positive Behaviour Support Plans 
 
A Positive Behaviour Support (PBS) plan is a document created to help understand behaviour and support behaviour 
change in children and young people who have special educational needs and / or disabilities. 
 
At Severndale Academy, our PBS plans provide staff with a step-by-step guide to identify when they need to intervene 
to prevent or reduce the likelihood of a behaviour of concern. Our Plans contain a range of tailored PBS strategies 
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which not only focus on potential behaviours of concern but also include ways to ensure the person has access to 
things that are important to them. The strategies used are referred to as proactive strategies and reactive strategies. 

• Proactive strategies are intended to make sure a child or young person has what they need and want on a 
day-to-day basis and also includes ways to teach appropriate communication and life skills.  

• Reactive strategies are designed to keep the child or young person and those around them safe from harm. 
They provide a way to gain safe, rapid and effective control in a situation where the child or young person is 
distressed or anxious and displaying challenging behaviour. 

 
Appendices Two, Three and Four contain our templates for Green, Amber and Red Positive Behaviour Support (PBS) 
Plans. PBS Plans are in place to support our children and young people with behaviours of concern to ensure our pupils 
remain: 

• Calm and engaged (Green PBS Plan). This ensures that we are proactive in our approach to supporting and 
managing behaviours of concern. 

• To support and re-engage our pupils when they are escalating (Amber PBS Plan); and, 

• How to support our students during crisis that will require a Restrictive Physical Intervention RPI (Red PBS 
Plan). 

 
Putting Neuroscience into Practice and Policy at Severndale Academy 
 
As we commence our ‘behaviour as communication’ journey this academic year, here are some starter strategies for 
engagement to meet children and young people where they are developmentally and emotionally. 
 

Reason 
Behaviours when… What I do, say, 

look like 
CALM / RELAXED 

Pro-Active Strategies 

When a child or young person feels 
physically safe (regulate), 
emotionally safe (relate) they can 
communicate, play, think, plan, 
organise and successfully learn in 
school. We have accessed the cortex 
and we can REASON with the child or 
young person. 
 

 
 

Body posture / facial expression / 
movements: 

• Calm 

• Happy 

• Relaxed 

• Engaged 

• Curious 

Language and Communication 
 
General scripts: 

• Keep conflict between adult 
and child or young person 
minimal. Take attention 
back to timetable. 

• “What does your timetable 
tell us you are doing?” 

• What is the timer telling us?” 

• That’s not on your 
timetable.” 

 
Clear structure and routines: 

• Visual timetable. 

• Now and Next (encourage 
child or young person to 
change) 

• Timers for times of 
transition 

 
Emotional Literacy: 

• Zones of Regulation or Five 
Point Scale for regular 
emotional check-ins 

• Normalise the ups and down 
of the day as our emotions 
change 
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• Normalise emotions of 
adults 

• Link up emotions with 
physical sensations and 
triggers. “The bell was so 
loud; it gave me a fright; I 
can feel my heart beating 
fast.” 

 
Sensory: 

• Provide sensory breaks 
according to sensory need 
(proprioceptive activities 
incorporated into daily 
routine) 

• Breathing techniques 

 

Relate 

Behaviours when… What I do, say, 
look like 

GETTING ANXIOUS (Early 
Warnings) 

De-escalation Strategies 

RELATE involves positive 
relationships and connections. This 
provides the child or young person 
with emotional safety. Helping 
children and young people to 
externalise the big feelings on the 
inside reduces the power an 
emotion has. It also prevents the 
internalisation of shame. Use 
strategies like Zones of Regulation or 
the Five Point Scale to validate, 
externalise and normalise emotions. 
 

 
 

Body posture / facial expression / 
movements 

• Quiet 

• Disengaging  

• Agitated  

• Pacing 

• Disruptive/Off task 
 
 
Communication 

• Child or young person might 
become avoidant or 
oppositional.  

• Unable to focus or 
concentrate on work. 

• Re-creating trauma and 
chaos is a learned behaviour 
that is a form of regulation 
(familiarity feels safe). 

Language and communication:  

• Distract and re-direct  
 
General scripts: 

• “You look like you are feeling 
sad/angry/upset/frustrating. 
I wonder if it’s because…” 

• Name it to tame it 
(emotions). 

 
Emotional Literacy: 

• “I can see you are maybe a 3 
on the 5 Point Scale, we 
need to get you to a 1 or a 2 
before you can concentrate 
on learning. Let’s take a 
short break.” 

 
Sensory:  

• Bouncing, moving, running, 
lifting, pushing, pulling 
activities.  

• Breathing  

• Weighted blanket 

• Compression vest/weighted 
vest (no more than 20 
minutes) 

 

Regulate 
Behaviours when… What I do, say, 

look like 
VERY ANGRY / UPSET / AGITATED 

Re-Active Strategies 
Steps to Manage Difficulties 
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The survival brain doesn't 
communicate through words, it 
communicates through our senses. 
We can use a child's or young 
person’s sensory-seeking behaviour 
to help them REGULATE. 
 

 
 
Proprioceptive and sensory activities 
have a soothing effect on the 
nervous system that accumulate in 
the body. They provide a sense of 
physical safety, and therefore 
regulation, allowing access to the 
limbic brain for RELATE. 

 
 
 

Body posture / facial expression / 
movements 

• Wide eyes 

• Rigid body 

• Still hands 

• Clenched fists 

• Body temperature might 
increase 

• Sweat 

• Flight 

• Looking where to 
run/escape  

• Hood up/head down (trying 
to disappear or regulate)  

• Smashing, breaking, kicking, 
biting, flipping tables 

 
Communication 

• Child or young person might 
swear / insult adults 
(remember they are scared, 
try to hear, “Help me” 
instead of F-off)  

• Screaming, crying, 
uncontrollable anger 

Language and communication:  

• Minimal verbal 
communication (the brain 
will not take words in) 

• Soft face/eyes  

• Side way interactions 

• Any movement or sounds, 
explain them to the child as 
they will be hypervigilant 
(i.e., that’s Kara coming in 
the room) 

• Soft, calm, quiet voice 
 
Clear structure and routines:  

• Provide a “way out” for the 
child or young person. They 
will likely want one but not 
know how to do this. 

 
Sensory: 

• Bubbles – blowing out will 
calm the nervous system 

• Bouncing on space hopper 

• Bounce on trampoline 

• Calm, quiet, dark space 

• Gentle tapping on back or 
squeezing. 

 

Reflect 
Behaviours when… What I do, say, 

look like 
BECOMING MORE CALM 

Re-engagement Strategies 

If enough time has not passed, a 
child or young person might easily 
retrigger. This will differ for each 
child or young person.  
 
There is an opportunity here for the 
children or young person to learn 
and understand there are safe and 
respectful way to deal with conflict. 
 

 

• Shows readiness to engage. 

• Body posture becomes more 
relaxed 

• Begins to engage in 
discussion. 

• Will begin to reflect and 
reason. 

• Starting to respond to 
instructions. 

• Fix-it Folder (restorative 
conversation)  

• Separate the deed from the 
doer. Just because a child 
acted aggressively, does not 
mean they are an aggressive 
child. 
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‘Behaviour of Concern’ Incident Recording on CPOMS 
 
Severndale Academy uses an online recording system (CPOMS) to record behaviour incidents. All staff have a 
responsibility to record all behaviour incidents they witness or are involved in on CPOMS. This enables patterns of 
incidents to be identified which will inform support planning. 
 
After entering the student’s name and a description of the behaviour incident, staff are asked to select one of six 
‘Behaviour of Concern’ categories from a drop-down menu: 

• Behaviour for Communication 

• Sensory Seeking Behaviour 

• Disruptive Behaviour 

• Dysregulated Behaviour 

• Child-on-Child (Physical) 

• Child-on-Child (Verbal) 
 

 
 
Staff are then asked to add the ‘Location of incident’, ‘Trigger(s)’ and then tick the relevant ‘Description of Behaviour’ 
Subcategories. If the ‘Behaviour of Concern’ is also linked to safeguarding, then the ‘Concern’ category and most 
relevant sub-category should also be selected. To safeguard our children and young people, changes in a pupil’s 
behaviour should be reported. It is important to be aware that behaviours of concern or unusual behaviour can be a 
sign of an underlying safeguarding concern. 
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Staff will also need to select the relevant ‘Staff Response: De-escalation’ from the drop-down menu; whether an injury 
has occurred; and identify if a ‘Student Wellbeing Check’ and ‘Staff Wellbeing Check’ have been completed. If the 
‘Behaviour of Concern’ involves additional students, these can be linked in the ‘Linked Student(s)’ field. 
 

 
 
Finally, staff need to alert the relevant staff members or team. 
 

 
 

Monitoring and Evaluating Behaviour 
 
As required in ‘Behaviour in Schools’, Severndale Academy has strong and effective systems for data capture, 
including all components of the behaviour culture. This is monitored and objectively analysed regularly by Michelle 
Hill (Vice Principal for Safeguarding, Personal Development and Wellbeing). 
 
Data is collected from a variety of sources and is analysed with an objective lens and from multiple perspectives 
(school level, group level and individual staff and pupil level). Questions are posed to drill down further to identify 
possible factors contributing to the behaviour, system problems or failure to provide appropriate support. Findings 
will inform policy and practice. 

 

Appropriate Touch 
 
At Severndale Academy, there are occasions when staff will use physical contact with children and young people, 
for example: 

• To comfort a child or young person who is distressed 

• For communication purposes, for example, placing a hand on a shoulder to make a child or young person 
aware of your presence 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1101597/Behaviour_in_schools_guidance_sept_22.pdf
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• Body signing for our PMLD cohort 

• To enhance a learning experience, for example, dance, PE or intensive interaction 

• To help a child or young person transition 

• To keep a child or young person safe 
In all situations where physical contact between staff and pupils takes place, staff must make sure the touch is 
appropriate and consider the pupil’s age and level of understanding. 
 
All staff should have due regard to Ofsted’s guidance ‘Positive Environments Where Children Can Flourish’. 
 
Physical Intervention 
 
On occasion a small proportion of our pupils may become so upset or otherwise aggressive that staff have to 
intervene physically to ensure their safety or of others; prevent significant damage to property; prevent a criminal 
act from occurring; or prevent significant disruption to the learning environment. In order for this intervention to 
be legal it needs to be “reasonable, proportionate and necessary”. 
 
Staff at Severndale Academy use the language of, “Show me safe”; this can be used before, during and after a 
physical intervention or circumstances where unsafe behaviour is being displayed. “Show me safe” essentially 
means that we are asking pupils to show a safe body. If pupils can demonstrate that they have a safe body, then 
staff would not need to intervene with a physical intervention but may use other self-soothing strategies instead. 
During physical interventions it is important that pupils can demonstrate a safe body rather than demonstrating 
that they are calm. When a pupil has demonstrated that they are safe, the staff team can modify or disengage from 
the physical intervention. 
 
Restrictive Physical Interventions (RPIs) 
 
All staff have a duty of care to all pupils. Therefore, in an emergency, all staff who work at the school may use 
reasonable force to prevent a pupil from causing personal injury to any person, including themselves, causing 
significant damage to property or engaging in any behaviour prejudicial to the maintenance of good order. 
Approved RPIs are Team Teach holds. This may include staff that do not hold a current Team Teach certificate. 
However, the expectation is that if there are staff available who have been trained in Team Teach; they will take 
the lead in any physical interventions and school radios will be used to summon Team Teach trained staff if 
necessary. 

 
 

All RPIs must be recorded in the Red-Bound Book on the same day. 

 
Debrief 
Severndale Academy has a team of staff who are available to support any colleague who has experienced a difficult 
incident and consider the next steps. A debrief will take place for all incidents where a Restrictive Physical 
Intervention has taken place. 

 

A Positive, Planned Approach to Supporting Behaviour & Consequences 
 
All staff should take a positive, planned approach to supporting behaviour. This includes identifying strategies that 
enable children and young people to actively engage in their learning. Staff will identify ways to analyse behaviours 
of concern and implement strategies that remove the barriers to learning. 
 
We teach positive behaviours through:  

• Structure (for example, ‘Now and Next’) 

• Symbol/picture timetables 

• Timed activities, perhaps using large egg/sand timers prior to reward 

• Identify and model appropriate behaviour 

https://www.gov.uk/government/publications/positive-environments-where-children-can-flourish/positive-environments-where-children-can-flourish
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• Consistency  

• Scripts and routines  

• Give pupils time 

• Give choices where possible 

• Simple language. One person communicating at a time. 

• Give pupils physical space 

• Positive phrasing  

• Change the environment 

• Ignore inappropriate behaviour where possible 

• Reward appropriate behaviour 
 
Children or young people will present with behaviours of concern to try and get their need(s) met. Staff must try to 
find more appropriate means for children or young people to meet these needs. 
 
Quiet Rooms 
Pupils regularly request or choose to go to a quiet room. This provides a quiet space where they can go to relax 
away from others. In addition, pupils will use the resources available to regulate how they feel. It is expected that 
when in use, doors to Quiet Rooms will remain open and that adults carefully monitor any children or young people 
accessing this environment. 
 
Internal Exclusion, Suspension, and Permanent Exclusion 
 
The use of exclusion is very rare at Severndale Academy. An exclusion is never used as a sanction. An exclusion 
maybe required to ensure the safety of the child or young person concerned, or the safety and emotional wellbeing 
of others. 
 

Post-Incident Reflection This is an option that can be used to put some reflection time in for pupils when it is 
inappropriate to give a suspension. A child or young person works away from their 
class and is supported by an adult to complete restorative or post-incident learning. 
These are reflective sessions.  
 

      
                       ‘Fix-it-Folder’                                             ‘Restorative Chat Prompts’ 

Suspension These may be for one or more days up to a maximum of 45 days in the year depending 
on the circumstances. The Local Governing Body and Local Authority are informed of 
all suspensions and parents or carers are informed of their right of appeal. 
Reintegration interviews are held with the pupil, parents or carers, senior leaders 
following each exclusion. 

Permanent Exclusion This is used in extreme circumstances where a change of school may be the only way 
forward for both the students and the school. A formal exclusion meeting is held with 
parents or carers, an LA officer and three members of the Local Governing Body. 

 
Please also see ‘Suspensions & Permanent Exclusions Policy 2022-2023’. 
 



 

19 
 

In extreme circumstances, it may be necessary to link with external providers to ensure a pupil’s needs are met; this 
could include the use of alternative provision. 

 

Searching, Screening and Confiscation 
 
In July 2022, the DfE published revised advice on Searching, Screening and Confiscation (Advice) in the wake of the 
media attention surrounding the 'Child Q' case. The Advice came into force on 1 September 2022. 
 
What are the Key Points? 

• There is a prominent reminder that, under Article 8 of the Human Rights Act 1998, pupils have a right to 
respect for their private life, which means they can expect a reasonable level of privacy at school. This right 
is not absolute, but any interference with it by the school (or other public body) must be justified and 
proportionate. 

• The Advice clearly sets out the statutory power of headteachers and authorised staff to search for any of 
the items prohibited by law which are listed (schools should note that these do not include vapes and e-
cigarettes) where they have reasonable grounds to suspect the pupil has them on their person or in their 
possessions. This includes items suspected to be used (or likely to be used) to commit an offence, or cause 
injury or damage. 

• Separately, school staff can search a pupil for any item at all, if they agree. However, the Advice clarifies 
that staff members should ensure the pupil "understands the reason for the search and how it will be 
conducted so that their agreement is informed", which replaces the previous assertion that a staff member 
can simply ask a pupil to turn out their pockets and, if they acquiesce, take that to mean they have agreed 
to this (which could not be considered to be true consent). 

• The Advice emphasises that being found to be in possession of certain prohibited items may raise concerns 
that the pupil is, or is at risk of, being involved in criminal behaviour/gang involvement, invoking the school's 
Safeguarding and Child Protection Policy and procedures as well. 

• Schools are explicitly required to consider the age and needs of pupils being searched or screened, including 
any special educational needs (SEN) and/or disabilities (including behavioural disabilities) which require the 
school to make an adjustment to avoid particular/substantial disadvantage. 

• The SSC Guidance now gives more detail on the roles of the Headteacher, Designated Safeguarding Lead 
(DSL) and authorised staff members, including the Headteacher's responsibility to oversee the school's 
searching practices to safeguard the welfare of pupils and staff (with support from the DSL), and ensuring 
that sufficient numbers of staff are adequately trained. 

• The DSL (or deputy DSL) must be informed without delay whenever a search is conducted for a prohibited 
item, and/or where the circumstances surrounding a proposed search suggest that there may be a 
safeguarding risk, with a referral being made to Children's Social Care Services immediately where there is 
a risk of harm to any person (not necessarily the pupil being searched). 

• School staff must consider in advance how urgent the search is and, where it is not urgent (and therefore 
does not need to be done then and there) seek advice from the Headteacher, DSL or deputy DSL, or pastoral 
member of staff, before conducting the search. School staff should also seek the co-operation of the pupil 
in advance of the search, and consider the reasons why this may not be forthcoming. 

• References to 'without consent' searches have been removed, and the new guidance now states that, if a 
pupil does not co-operate, the staff member will then need to assess whether it is appropriate to use 
reasonable force to conduct the search. It is made explicitly clear that reasonable force can only be used to 
search for items prohibited by law, not items banned by the school in its Behaviour Policy (e.g., mobile 
phones). Schools are referred to the DfE's Use of Reasonable Force advice for further information. 

• There is now more detailed information on what schools should do with items they have found during 
searches (eg retain, dispose, hand over to the police, etc.). 

• There is now more detailed information on the examination of mobile phones and other electronic devices, 
including a stipulation that staff must not intentionally look at nude or semi-nude images, or copy, print, 
share, store or save such images, and that these must be referred to the DSL. The reasons for this are 
obvious, but this does potentially raise a question as to how parents, pupils and their legal representatives 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1091132/Searching__Screening_and_Confiscation_guidance_July_2022.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/444051/Use_of_reasonable_force_advice_Reviewed_July_2015.pdf
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will be able to access the evidence on which adverse decisions (e.g., suspensions/exclusions) are made in 
order to decide whether and how to challenge them, in accordance with public law principles. 

• Schools should keep a record of all searches for prohibited items and/or searches conducted by the police 
in their safeguarding reporting system, whether or not an item is found. The Advice sets out what 
information should be recorded, and confirms that analysis of trends should be carried out, including 
consideration of whether the searches are being carried out disproportionately in relation to particular 
groups. 

 
Strip Searches 
There is now detailed advice on strip searching, with confirmation that school staff do not have this power. Strip 
searching is defined as involving the removal of more than outer clothing, which can only be carried out by police 
officers under PACE Code A and in accordance with PACE Code C. Not all PACE searches require an 'appropriate 
adult' to be present when a minor is searched - this depends on whether intimate parts of the body would be 
exposed - however, the guidance states "schools may wish to involve an appropriate adult as a matter of course 
during all searches conducted by police". 
 
The Advice makes it clear that a decision to undertake a strip search is a police matter. However, before calling the 
police, staff are required to "assess and balance the risk of a potential strip search on the pupil’s mental and physical 
wellbeing and the risk of not recovering the suspected item. Staff should consider whether introducing the potential 
for a strip search through police involvement is absolutely necessary, and should always ensure that other 
appropriate, less invasive approaches have been exhausted. Once the police are on school premises, the decision on 
whether to conduct a strip search lies solely with them, and the role of the school is to advocate for the safety and 
wellbeing of the pupil(s) involved". 
 
The Advice summarises how strip searches must be conducted by the police under PACE, including when they can 
be conducted, who must be present, and what sex they should be. Bearing in mind the circumstances in the 'Child 
Q' case, we assume that this has been included to enable school staff to be more confident in challenging the police 
if they do not appear to them to be acting lawfully. 
 
It is made very clear that safeguarding is the overarching priority for schools during and after a strip search of a 
pupil, with relevant staff being involved (including the DSL) and an emphasis on after-care (particularly where an 
item is not found following the search). 
 
The Advice states that, except where there is an immediate risk of harm, parents should be informed before the 
strip search takes place (even where a parent is not acting as 'appropriate adult'), where reasonably possible. 
Parents should always be notified after the search has taken place. Schools should keep a record of strip searches 
conducted on school premises and monitor any trends. 
 
The Advice therefore makes it clear that it is the police who have primary responsibility for ensuring that they act 
lawfully when conducting searches on school sites, however safeguarding is of paramount importance to schools 
throughout the process, with staff being expected to act in the best interests of pupils to ensure their safety and 
wellbeing at all times. This means that staff should take note of what is happening and what officers are saying they 
plan to do, and be prepared to ask questions and challenge officers where they are concerned they may not be 
acting lawfully, where the pupil's welfare is at risk or where they consider that this is in the best interests of the 
pupil. 

 
 


